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Abstract

Narrative literature plays a pivotal role in bridging oral language traditions to academic literacy,
serving as a powerful tool for language development and literacy skill acquisition across
childhood. This comprehensive review synthesizes theoretical foundations, empirical evidence,
and neurocognitive insights to examine how engagement with narratives fosters key linguistic and
cognitive competencies. Grounded in frameworks such as the Simple View of Reading, Social
Interactionist Theory, and Input Hypothesis, the analysis highlights the dual contributions of
narrative macrostructure (story grammar elements like plot and character arcs) and microstructure
(lexical diversity, syntactic complexity, and cohesion). Narratives uniquely support Theory of
Mind development through mental state talk, enhance working memory and emotional
understanding, and outperform expository texts in recall and comprehension (effect sizes favoring
narratives). Interactive and dialogic reading practices yield moderate to strong effects on narrative
abilities (g = 0.425), with particular benefits observed in diverse populations, including dual
language learners, children with Developmental Language Disorder, and those with Autism
Spectrum Disorder. Emerging evidence from neuroscience indicates activation of the Default
Mode Network during character evaluation, while digital tools and generative Al offer promising
supplementary avenues. Recommendations emphasize prioritizing story grammar instruction,
interactive peer sharing, social-emotional integration, and thoughtful technology use to optimize
literacy outcomes.

Keywords: Narrative Literature, Language Development, Literacy Skills, Story Grammar, Theory
Of Mind, Interactive Reading, Simple View Of Reading, Dual Language Learners, Developmental
Language Disorder, Dialogic Reading

1. Introduction

The evolution of human communication relies fundamentally on telling stories. Mechanisms used
to construct and maintain oral histories include cultural histories, systems of ethics, and survival
mechanisms, and predate formal systems of writing (Clinton-Lisell, 2021). In the modern
educational system, narrative literature has a high order function. It acts as a bridge, both
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cognitively and linguistically, from the fluid and contextualized systems of early oral language, to
the decontextualized and high order rigorous demands of academic language (Capin et al., 2023).
This report attempts to collate all available resources pertaining to the engagement of narratives
and the development of language and literacy. It integrates the various streams of theories of
language, cognitive structures and mechanisms, recent theories from neuroscience, effective
instructional practices (Obando Yar et al., 2025).

2. Theoretical Foundations of Narrative and Literacy Acquisition
Several theories attempt to explain the connection between children’s narrative literature and
literacy. One of the theories most relevant to this relationship is the Simple View of Reading (SVR)
(Satria, 2025). In this model, reading comprehension is viewed as the result of an interaction
between the two components of the model: decoding (D) and listening comprehension (C). This
can be expressed mathematically as:
Reading Comprehension = Decoding x Listening Comprehension
If either component is absent, reading comprehension is not possible (Lin et al, 2025). A few recent
studies, both longitudinal and empirical, as well as ones involving computational modeling, show
that oral language skills can be the most important of the foundational skills upon which the other
skills of decoding, and the use of reading instruction, are built (Asadi et al., 2024). Decoding is the
process of systematically converting visual symbols (graphemes) into their corresponding speech
sounds (phonemes). However, to grasp the narrative, one needs to go beyond the processes of
decoding and use other higher-level cognitive processes. One of these processes is constructing a
situation model, which is a coherent mental representation of the narrative (Kim et al., 2021).
Figure 1 The Ecological Systems of Literacy: From Policy to Proficienc
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The diverse theories of language development deepen our understanding of the progression of
these skills. While the Nativist Theory argues that all humans have a Language Acquisition Device
(LAD) that allows them to pick up language effortlessly (Bahromov et al., 2025), the Social
Interactionist Theory highlights the significance of the social environment and the Zone of
Proximal Development (ZPD), positing that more experienced others enable the development of
narrative skills through scaffolding (Panhwar et al., 2025).

The Ecological Systems of Literacy: From Policy to Proficiency

Table 1: Theoretical Frameworks for Narrative and Literacy Acquisition

Theoretical Key Concept Relevance to Narratives

Framework

Simple  View  of | Reading = Decoding x | Narratives build the comprehension

Reading (SVR) Comprehension component essential for reading (Hjetland et
al., 2019).

Triangle Model Pathways to Meaning Narrative contexts improve high-quality

meaning-sound mappings (Chang &
Monaghan, 2019).
Social Interactionist | Zone  of  Proximal | Interactive reading provides scaffolding for

Development narrative competence (Vygotsky, 1978).
Input Hypothesis Comprehensible Input (i | Familiar story structures make new
+1) language forms understandable (Krashen,
1982).
Monitor Model Acquisition vs. Learning | Stories facilitate the unconscious acquisition
of complex language patterns (Krashen,
1982).”
Multicomponent Cognitive-Language Narratives require the dynamic interaction
Model Interaction of memory and attention (Li et al., 2025).°

3. Structural Architecture of Narrative Literacy: Macrostructure and Microstructure
Deficits in narrative skills may be examined on two levels of linguistic organization that are
separate but interdependent: macrostructure and microstructure. These levels lend themselves to
the assessment of narrative skills for the purposes of predicting readiness for conventional reading
and writing (Winters et al., 2022).

3.1 Story Grammar as A Macrostructural Framework

The macrostructural framework of ‘story grammar’ involves the ability to structure and organize
narratives with respect to certain parameters which include the setting, the characters, the initiating
events, plans, and outcomes (Shunhua et al., 2023). With respect to the cognitive processes
involved, the use of such schemas is in itself less cognitively demanding, empowering children to
concentrate on higher order levels of meaning (Clinton-Lisell, 2021)

3.2 Microstructural Linguistic Components

At the level of microstructure, description can be offered of the narrative word and sentence level
constituents that add depth and dimensionality to the narrative. Such elements include variety in
vocabulary, complexity and cohesion at the sentence and narrative levels. Children of school going
age are typically expected to have 20% of their spoken narratives, be in the form of complex
sentences (Fan et al., 2024).
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4. Integration of Theory of Mind, Memory, and Motor Functions

The literature on narratives serves as a kind of ‘mental playground’ for children exercising Theory
of Mind (ToM) which involves imagining the characters and their mental states, such as beliefs,
and emotions (Bosacki, 2024).

4.1 ToM and Mental State Talk

“Mental state talk” connects language and cognitive development. ToM ability correlates with the
amount of mental state talk present in narrative recall, and is connected the most with narrative
comprehension (about 0.75) (Jarvers 2021).

4.2 Memory and Motor Skills
Working memory is a key aspect of narrative ability, since it is used to hold verbal information
until the necessary semantic and grammatical steps are completed. Recent studies suggest that
motor skills may improve narrative comprehension, but only through the enhancement of core
cognitive skills (Li et al. 2025).

5. Comparative Analysis: Narrative versus Expository Genres
Narrative texts are consistently demonstrated to be better understood and better recalled than

expository texts in multiple meta-analyses (Mar et al. 2021).

Table 2: Comparison of Narrative Literature and Expository Texts

Comparative Narrative Literature Expository Text

Dimension

Structural Schema Story Grammar (Plot-based) Pyramid (Theme and
elaboration)

Content Familiarity High (Social/Everyday life) Lower (Abstract/Esoteric)

Predominant Chronological ("then," | Logical/Informational

Connectives "because")

Processing Mode Aesthetic (Interpretive) Efferent (Knowledge extraction)

Recall Efficacy Superior (Effect size g = 0.24) Generally more challenging

6. Narrative Literature in Special and Diverse Populations

Narrative assessments and interventions are beneficial for both dual language learners (DLLs) and
children with Developmental Language Disorder (DLD) and autism spectrum disorder (ASD)
(Govinda Rajan, 2021).

6.1. Dual Language Learners and Bilingualism

With regard to DLLs, the quality of narrative affects reading comprehension at later stages of
development. Bilingual students, for example, do not have to have a minimum level of English
proficiency to gain from narrative instruction (Sanabria et al., 22022).

6.2. DLD and ASD

Compared to their peers, children with DLD tell shorter stories and use less complex syntax.
Children with ASD tend to have difficulties with global coherence and with the use of mental state
words because of their pragmatic difficulties (Broc et al., 2021).
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7. The Impact of Interactive and Shared Reading Practices
The aggregate effect of interactive reading on children’s narrative skills is positive and significant

(Li et al., 2025).

Table 3: Educational and Clinical Narrative Intervention Methods

Intervention Key Feature Primary Outcome

Method

Dialogic Reading Prompted back-and-forth | Improved vocabulary and
conversation comprehension.

Peer Sharing Reciprocal peer discourse | Maximal  effect on  narrative
patterns development.

Narrative Therapy | Self-referential storytelling Improved social competence and self-

concept.

RULER Explicit ~ "feeling = words" | Enhanced emotional intelligence.

Curriculum instruction

SKILL Program Story grammar focus Better oral/written language in DLLs.

8. Creative Writing and Neurobiological Perspectives

Creative writing skill demonstrates a strong correlation with narrative creativity (r = 0.84).
Techniques like visual prompts and pre-writing conversations ("talk is a rehearsal for writing")
support the development of both skills (Davidson, 2020).

Research in the neurosciences confirms that narrative engagement activates the Default Mode
Network (DMN), particularly the medial mPFC, when evaluating characters. More depth of
character develops greater DMN neural synchrony (Obando Yar et al., 2025).

9. The Future is Here: Technology and Community

We are witnessing the first stages of the narrative literacy ecosystem using digital formats and
generative Al (GAI). GAI agents appear to possess the recordable advantages of dialogic reading
by improving narrative vocations for young children. The social media community of “BookTok”
also serves instrumental purposes in reading advocacy for the millennial and Gen Z populations
(Noorda et al., 2024).

10. Synthesis and Professional Recommendations

1. Focus on Macrostructure: Teach "story grammar" as a schema before introducing complex
syntax (Wen, 2017).

2. Utilize Interactive Reading: Emphasize on peer sharing for optimal results (Liang et al., 2025).
3. Apply Social-Emotional Learning: Use stories to strengthen emotional control and empathy
(Mishra et al., 2025).

4. Use Technology Intelligently: Implement digital resources and GAI as an adjunct to teacher-led
instruction (Forte, 2025).
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Figure 2. Bridging the Gap: The Cycle of Narrlative Theory and Educational Practice
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Conclusion

Stories and literature still play an important role in teaching and developing basic literacy skills. It
provides an important pathway from oral traditions of storytelling to advanced levels of academic
reading and writing. Narrative texts provide more advantages over expository texts because of the
way in which they assist the recall of information, engagement, and accessibility for a wider range
of learners. There are many studies examining the positive influence of the narrative form
including some of the literature reviews on reading interventions and focused training for bilingual
and other specialized populations which support the gains made using dialogic, peer, and
scaffolded narratives. The brain science on narratives also supports the other 'soft' explanations for
the positive influence of narratives on people, and the brain science also supports the other 'soft'
explanations for the positive influence of narratives on people. With the expansion of new
technologies including the internet and artificial intelligence, educators must ensure narratives are
integrated with the new digital tools to maximize the benefits. Educators are encouraged to provide
more story grammar direct instruction, use shared and peer reading more, use story-based teaching
of SEL, and use more of the responsive teaching practices. The strong promotion of literacy-
narrative-rich environments is also promotion the development of empathy, emotional regulation,
self-control, and the motivation to read for pleasure, all of which will be important in the complex
world we are in.
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